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Abstract 
This study was designed to examine the influence of music on inclusion among children from different cultures. The aim was to 
analyze the influence of music as a tool to transmit values that develop a sense of unity and identity in the primary classroom. 
Participants were 102 primary school children of Spain divided into two groups. First group was the control group (n = 52) and 
second was the experimental group (n = 50). Both groups were surveyed using a sociometric peer nomination questionnaire in a 
pretest-posttest design. Intervention in the experimental group consisted of a lesson plan under the topic of multicultural music. 
Children shared songs, dances, and other customs of their culture through music, as well as the rhythmic teaching model “body 
music” to engage all learners in a common activity. Control group was no intervened. Results show significant differences among 
control and experimental group. Nominations changed positively after applying the music program.  
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1. Introduction 
The educational field in Spanish primary school has changed along the last years. The presence of a great 
multiculturalism in the classroom leads to consider the objectives of education. In the 90's Spain had 50,076 
immigrant students in the public schools. Over the years 2006/2007 this number increased to 400,000. From the 
academic year 2001/2002 has been an increase of 100,000 immigrant students per year and the last growth rate was 
31%. The latest data from INE (national statistics institute) predict that growth will continue in the same direction. 
When a classroom has more than 30% of foreign students difficulties increase considerably (Bueno Abad, 2006). 
Thus, the inclusion and integration of immigrant children with their school-age peers continues to be a problem for 
educators. Usually this lack of acceptance is due to ignorance of other cultures and customs.  
In its third report, ECRI (European Commission against Racism and Intolerance) encouraged the Spanish 
authorities in their efforts to monitor the implementation of the principle of intercultural education in schools and to 
collect and promote good practices in this area. It has reiterated its call on the Spanish authorities to take 
intercultural education a compulsory subject in the curricula for teachers and ongoing teachers training (ECRI 
2011:39). 
Several studies have reported the attempts to use music as a means to enhance children’s interactions with each 
other (Hughes et al., 1990; Humpal, 1991; Jellison & Gainer, 1995; Kern, 2004; Pérez-Aldeguer, 2012). 
Observations conducted by the researchers revealed that music programs enhanced better communication and 
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physical interaction, as well as more active participation on behalf of both groups of children. Although researchers 
mainly discuss the inclusion and integration of children with special needs in musical settings they also describe the 
benefits of music in culturally inclusive settings. When we talk about inclusion we mean the multiculturalism and 
interculturality. Historically, the concept of multiculturalism has had different names (Lynch, 1989). Nonetheless, 
no matter what the terminology multiculturalism in education has always been based on two premises: the 
acknowledgment of the diverse population, and the intent to help students understand the world and the society in 
which the live. One of the earliest efforts in multicultural education in the public schools began in the late 1920s  
“Intercultural education”. It was intended to develop an understanding of the ethnic backgrounds and cultural 
contributions of the large immigrant populations within the Unite State (Volk, 1998).  
Regarding to multicultural music education there is no definitive concept. From the 1970s there has been some 
development in this area (Grant & Sleeter, 1989). Scientific and technological advances following World War II 
brought countries of the world into closer contact with each other. However, music educators would be “musically 
and educationally drawn to develop the potential for the inclusion of world music in formal, public education” 
(Schwadron, 1984:20). Elliot has also developed a praxial philosophy of music education based on the fact that 
music as a human expression is quintessentially the action of making music. The term paraxial: “emphasizes that 
music ought to be understood in relation to the meanings and values evidenced in actual music making and music 
listening in specific cultural contexts” (Elliot, 1995:14). We can learn music from an intercultural interaction among 
children and through rhythms from all countries of classmates. There are different ways to incorporate a variety of 
music in the school music program. Although musical literacy remains high on the list of objectives for school 
music, other methodologies as aural/oral can provide an entry into the music of another culture, improve aural skills 




Participants included 102 children from ten different nationalities. They were divided into two groups: 
experimental group (N=50) and control group (N=52). They were in the fifth and sixth grades of primary school, 
ages 10 to 12 years old. Every grade had two classrooms (A and B). Experimental group were A classrooms and 
control group were B classrooms. Table 1 shows the distribution of the participants by continent and Table 2 shows 
the distribution of the participants by country. 
 
Table 1. Distribution of participants by continent 
 
Groups Europe Africa South America Asia 
Control Group 52% 19% 25% 4% 
Experimental Group 1 58% 12% 24% 6% 
 
 
Table 2. Distribution of participants by country 
 
Groups Control Group Experimental Group 
    N      %         N % 
Spain 22 42% 23 46% 
Romania 5 10% 6 12% 
Morocco 7 13% 4 8% 
Senegal 3 6% 2 4% 
Argentina 4 8% 3 6% 
Peru 3 6% 2 4% 
Colombia 3 6% 2 4% 
Ecuador 2 4% 4 8% 
Bolivia 1 2% 1 2% 
China 2 4% 3 6% 
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2.2. Instruments 
To data collection it was used Sociomet (González Álvarez & García Bacete, 2010) a sociometric questionnaire 
to evaluate social skills among peers. Peer nomination items were composed by two questions about liking and two 
questions about disliking classmates.  
 
2.3. Procedures 
Both groups were surveyed using a sociometric questionnaire. Children nominated two peers whom they “liked 
to spend time with the most” and two peers whom they “liked to spend time with the least.” A standardized score 
was computed for each sociometric item. It was based on the number of nominations received by each child. The 
difference between “spend the most time with” and “spend the least time with” standardized scores was computed as 
a measure of social preference, with higher scores indicating greater acceptance among peers, and lower scores 
indicating greater rejection (González Álvarez, J. & García Bacete, F.J., 2010). Data from sociometric nominations 
are widely considered the most reliable and valid indices of acceptance and rejection among peers (Coie & Dodge, 
1983). Results were expressed in percentages. The experimental group was intervened along three months. The 
control group was no intervened. After the intervention, both groups of children participated in a posttest. Scores 
were compared for statistical significance.  
 
  2.4. Intervention program 
The intervention program was a series of 10 teaching sessions of one hour each. Two more hours were used to 
prepare an educational concert with children’s songs and world percussion rhythms with Body Music. “Body Music 
is music/dance created by the sounds the body can produce via clapping, slapping, stepping, and vocalizing. Body 
Music was probably the first music” (Terry, 1989). Body music is useful when we have not instruments in the music 
class. We combined children’s songs with the Body Music activities in the intervention. The activities were 
presented first with students sharing a song about their country as well as its customs and culture. Next, students 
were involved with Body Music activities, eventually applying them to their country’s song. Table 3 shows the 
songs chosen by country that were taught to the class by the children for each session leading to the final concert.   
Table 3. Relation of songs chosen by the children 
 
  Sessión                                                   Country                                         Songs chosen by the children 
Session 1 Spain “Porom pom pom” 
Session 2  Morocco “Ni ni ya mou mou” 
Session 3  Romania “Alunelul” 
Session 4  Senegal “Balalma” 
Session 5  China “Xiao yan zi” 
Session 6  Ecuador “Pimpón” 
Session 7  Colombia “Arroz con leche” 
Session 8  Peru “Un pericotito” 
Session 9  Bolivia “Tarde de Mayo” 
Session 10  Argentina “Coya chiquitito” 
Sessions 11 and 12  We prepared the final educational concert. 
3. Results  
3.1. Pretest 
Table 4 includes descriptive statistics of the pretest (sociometric nominations) in the experimental and controlled 
group. The term own means children have nominated their own culture whereas others mean that children have 
nominated different cultures. 
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Table 4. Pretest in experimental and control grou 
 
 EXPERIMENTAL  GROUP           CONTROL  GROUP 
 OWN OTHERS OWN OTHERS 
Spain 100% 0% 100% 0% 
Morocco 95% 5% 93% 7% 
Rumania 99% 1% 97% 3% 
Argentina 85% 15% 91% 9% 
Peru 87% 13% 82% 18% 
Colombia 94% 6% 92% 8% 
Senegal 100% 0% 99% 1% 
Ecuador 89% 11% 92% 8% 
Bolivia 94% 6% 91% 9% 
China 100% 0% 100% 0% 
 
Significant ethnic effects were revealed for social preference and peer importance in both groups. The most 
significant differences are found in the experimental, group with kids from Argentina for example: have nominated 
“other” 15% and in the control group 9%, a difference of 6 points. Kids from Peru in the experimental group have 
nominated “other” 13% and in the control group 18%, a difference of 5 points. Results also indicated that peers from 
Morocco and Rumania were least liked and peers from China were not nominated in any preference. Peers from 
Senegal were likewise low nominated (see table 3). 
 
3.2. Intervention program and final educational concert 
We applied an intervention program in the experimental group. Children had to work together making music 
activities and preparing a final educational concert. We worked with them during 12 hours, approximately 3 months. 
They learned about each other and finally they performed an educational concert together.  
 
3.3. Posttest 
After the educational concert we applied the post-test again with the same questions than in the pretest. In the 
experimental group relations among peers from different cultures changed after the intervention program. 
Nominations were mixed among cultures. In the controlled group nomination changes were not significant. 
 













 EXPERIMENTAL  GROUP CONTROLLED  GROUP 
 OWN OTHERS                OWN OTHERS 
Spain 91% 9% 100% 0% 
Morocco 89% 11% 94% 6% 
Rumania 92% 8% 96% 4% 
Argentina 79% 21% 92% 8% 
Peru 76% 24% 80% 20% 
Colombia 89% 11% 91% 9% 
Senegal 95% 5% 100% 0% 
Ecuador 78% 22% 91% 9% 
Bolivia 86% 14% 92% 8% 
China 94% 6% 100% 0% 
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4. Discussion and conclusions 
Interestingly, results confirmed that musical activities had a positive effect on their attitudes towards other 
ethnicities in the music classroom. About the hypothesis: “We consider that music could be a tool to transmission of 
values that develops a sense of unity and identity in the primary classroom” results showed that when the children 
shared them cultures with the peers, relation change between them. As Ibarretxe & Díaz (2008:344) state: “The lack 
of implementation of specific materials and normalized treatment of cultural diversity and intercultural elements in 
music teacher training is evident”. Results in this study indicated that peer rejection was reduced after work together 
with music activities and the performance of the last educational concert. The results in the pretest demonstrate that 
the Chinese and African culture where unknown because both cultures where not too much nominated. When this 
students share they cultures and the peers learned they songs they had a high impact in children. Nominations in 
post-test were the most significant. Methods and materials that worked most effectively in the past, and continue to 
do so today, have been those that addressed the principles of multicultural music education: acknowledging that 
validity of another music culture, contextualization, authenticity, and education that is reflective of the Diversity 
both within music and the Spanish population. The greatest potential for multicultural music education remains the 
teacher. Regardless of methods or materials, the teacher is the factor that makes a difference in the classroom. 
Multicultural music education cannot happen unless the individual music educators in classrooms all around the 
country make it happen. It is a challenge to make the change from a Western-exclusive to a world-inclusive 
perspective. It requires a new mind-set, an openness to the new and different (Volk, 1998).  
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